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Preface  
Schoolwide learner outcomes. 
SLO #1   Self-directed learners who… 

● Will use interpersonal skills to set SMART goals by creating individual academic plans  
● Will self-advocate for academic and social emotional support 
● Will be able to identify an appropriate support provider on campus 
● Will cultivate a growth minds 
● Will demonstrate leadership skills in diverse settings: in the classroom, on campus, and             

within the community 
● Will exhibit digital literacy by producing, interacting and publishing online to reach a             

global audience 
 
SLO #2   Community contributors who... 

● Will participate in the pre-registration voting process  
● Will participate in on-campus club, athletic, academic, or extracurricular activities  
● Will improve behavior outcomes  
● Will improve wellbeing and health by participating in mindfulness and wellness           

programs and making improved food choices 
● Will create intellectual, artistic, practical, and physical products 
● Will increase personal responsibility by earning and purchasing items through work           

opportunities and participation in campus activities 
  

SLO #3   Critical Thinkers and Problem Solvers who... 
● Will thoroughly comprehend and effectively write to adequately address literary and           

expository writing prompts 
● Will demonstrate critical thinking and problem solving skills during both          

process-oriented and solution-focused  activities  
● Will work both individually and collaboratively on both specific problems and open            

ended problems 
● Will demonstrate tenacity through the ability to sustain focused work on a single or              

multi-dimensional academic or social emotional problem  
 
● Comment on the school’s self-study process with respect to the expected outcomes of 

the self-study. 
1. The involvement and collaboration of all staff and other stakeholders to support             

student achievement. 
The Mesa Verde High School staff has worked actively at all levels to meet WASC               

accreditation requirements in response to guidance found in the WASC process manual,            
reports from previous WASC visits to their campus, district guidance, research, and            
knowledge derived through participation of staff in other WASC visits.   
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2. The clarification and measurement of what all students should know, understand, and be              
able to do through schoolwide learner outcomes and academic standards (note the            
selected schoolwide learner outcomes examined by the school). 

In April, staff reviewed the information regarding the updating from ESLRs to SLOs.             
Working in self-selected groups, they revised existing ESLRs to meet the expectations            
and requirements for Student Learner Outcomes. The WASC Coordinator in consult with            
administration “wordsmithed” the recommended revisions into palpable SLOs. The staff          
then met again and reached consensus through “fist-to-five” voting both in person and via              
“googleform” regarding the adoption of the following SLOs.  

 
3. The gathering and analyzing of data about students and student achievement. 

Mesa Verde principal, Colin Bross, maintains exhaustive data records and updates them            
regularly. Recent and current data was presented to and discussed with the staff in              
January of 2019. In May, Focus Groups assessed the data and determined preliminary             
areas of growth and student learner outcomes. These results were then recorded in a              
“googleform” wherein the area of growth was identified and a narrative explanation was             
provided.  

 
4. The assessment of the entire school program and its impact on student learning in              

relation to schoolwide learner outcomes, academic standards, and ACS WASC/CDE          
criteria 

Assessment resides with several groups on campus. These include the School Site Council,             
Site Leadership Team, departments (Home Groups), and Focus Groups. In May, Focus            
Groups assessed the department progress made on WASC Action Plan and determined            
preliminary areas of growth and student learner outcomes. These results were then            
recorded in a “googleform” wherein the area of growth was identified and a narrative              
explanation was provided.  

 
5. The alignment of a long-range action plan to the school’s areas of need; the              

development and implementation of an accountability system for monitoring the          
accomplishment of the plan. 

As part of the self-study process, areas for growth are identified by each Focus Group               
following the assessment of department progress made on WASC Action Plan, as well as              
longitudinal data. Similar areas are combined. A “fist-to-five” consensus among all           
stakeholders determines major areas of focus to be included in the Action Plan. The              
Action Plan is written by the WASC Coordinator and principal, presented to SLT for              
discussion, and finally to the staff for approval. Assessment resides with several groups             
on campus. These include the School Site Council, Site Leadership Team, departments            
(Home Groups), and Focus Groups. 

 
Chapter I: Progress Report  
Since the last self-study: 
● Comment on the school’s major changes and follow-up process. 
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1. Intervention and Enrichment Period: In 2015-2016 academic school year Mesa Verde           
eliminated PBIS, which represented a significant focus of their action plan.           
Consequently, they worked to provide systemic support to their students. As a result,             
during the 2017-2018 academic school year, a group of teachers representing the            
Intervention and Enrichment Team proposed a period of intervention and enrichment,           
known today as FLEX. This unencumbered 31-minute block of time occurring during            
the school day four days per week provides students an opportunity to seek academic              
support from their teachers. Teachers may also request students to meet with them             
during one day of the week, or as many days as necessary. Although there is an                
enrichment component to the FLEX model, they have spent the past two years focusing              
on the intervention piece.  

2. Equal Opportunity Schools (EOS): Equal Opportunity Schools’ mission is to ensure that            
students of color and low-income students have equitable access to America’s most            
academically intense high school programs and succeed at the highest levels. This            
2017-2018 academic school year district mandate allowed them to target for recruitment            
their most underrepresented students within their most advanced courses. 

3. Increased pathways: In 2015-2016 Arts, Media, and Entertainment ; 2018-2019, Public           
Safety. 

4. Increased offering of various electives: They have added AP Economics, AP           
Environmental Science, Spanish for Spanish speakers, physiology, AP Psychology, AP          
U.S. History, band, choir, AP English Language and Composition, and AP Computer            
Science (both courses). They have also adopted, district mandated integrated math           
programs.  

5. Intervention Team (Social worker and School and Community): This team, which began            
in the 2016-2017 academic school year, consists of a social worker, school community             
outreach coordinator, all three counselors, both vice principals, principal, and          
counseling interns. They meet every Monday, and developed an online pre-referral           
system “student concern form” that teachers use to refer students for support prior to              
escalation of incidence.  

6. Family and Community Engagement (FACE) provides School and Community         
outreach: This district organization provides them with support services to assist in            
community engagement.  

7. Teacher turnover: 38 new staff members out of approximately 100, so roughly one-third             
of the staff is new to Mesa Verde High School.  

 
● Discuss how the school through its action plan has accomplished each of the growth              

areas for continuous improvement, including the impact on student learning. 
They continue to utilize the School Site Council, comprised of teachers,           

administrators, parents, and students, as their main decision-making body. Major          
decisions are also made in consultation with the Leadership Team and Department            
Chairs.  

Action Plan # - 1.1.0 Continue modifying current courses to align with Common Core Standards with                
emphasis on Writing and Literacy.  
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Action Plan # - 1.2.0 Departments continue to develop rubrics that can be used in assessing student                 
work and products.  

Action Plan # - 1.3.0 Create department cross-curricular teams on site to further our interdisciplinary               
work in core disciplines.  

Action Plan # - 1.4.0 Create cross-curricular and department specific academic vocabulary.  

School Goal #2 –  ELIMINATED 

School Goal #3 – Increase the overall academic achievement of all significant sub-groups (Special              
Education, Hispanic/Latino, EL, Low Socioeconomic) 

Action Plan # - 3.1.0 Evaluate master schedule/course offerings for opportunities for academic             
improvement or need for intervention classes.  

Action Plan # - 3.2.0 ELIMINATED 

Action Plan # - 3.3.0 ELIMINATED  

Action Plan # - 3.4.0 Mandatory parent/counselor/administration meetings for all 9th graders with             
two or more F's.  

Action Plan # - 3.5.0 Implement an EL Class to improve language skills.  

Action Plan # - 3.6.0 Mandatory counseling meetings with all 10th graders with two or more F's.  

Action Plan # - 4.1.0 Math department meets to establish practices for implementation of Common               
Core in IM 1 thru IM 3.  

Action Plan # - 4.2.0 Create and implement a more rigorous filtering process of placing students in                 
best math class for success.  

Action Plan # - 4.3.0 ELIMINATED 

Action Plan # - 4.4.0 Implement "learning strategies and mindset" because research has shown that               
students tend to approach learning with more of a fixed mindset than growth mindset.  

Action Plan # - 4.5.0 Increase the number of students taking Advanced Placement tests/assessments              
and increase numbers in the 3, 4, and 5 areas.  

Action Plan # - 5.1.0 School needs to choose between Theory of Knowledge or Bloom's Taxonomy to                 
determine school rigor.  

Action Plan # - 5.2.0 Develop department and program definitions of rigor.  

Action Plan # - 5.3.0 Develop a school-wide definition of rigor.  

Action Plan # - 5.4.0 Align department rubrics with available growth target goals.  

Action Plan # - 6.1.0 ELIMINATED 

Action Plan # - 6.2.0 A group of teachers and administrators will visit various schools to learn how                  
others support students with college and careers.  

Action Plan # - 6.3.0 Continue using the bulletins, "D" wing halls, and Naviance to prepare students.  

Action Plan # - 6.4.0 Develop a College/Career day at least once a year. 

 

 
Chapter II: Student/Community Profile  
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Briefly summarize the most critical information from the student/community profile that 
impacts the school. Include the following: 

● Brief description of the students and community served by the school. 
 
The history and background of the school 

Mesa Verde High School is in the incorporated City of Citrus Heights, a suburb of the City of                  
Sacramento. With an attendance area of approximately 1100 students, the current enrollment is             
899 students. Within their student population, they serve general education students as well as              
RSP, SDC, ED, and ILS. Their goal continues to be to mainstream a large portion of the Special                  
Education students to create an inclusive school that promotes learning for all. Adding to their               
diverse learning environment, Mesa Verde’s racial composition is: 48.2%-White,         
36.9%-Hispanic/Latino, 4.3%-African American, 4.6%-Two races or more, 2.6%-Asian,        
1.3%-Filipino, 1.1%-American Indian, 0.6%-Pacific Islander. While their school continues to          
become more ethnically diverse, they also continue to serve a growing number of English              
Learners. As of the 2018-2019 school year they served approximately 47 EL students (does not               
include students that are served that have been Reclassified English Learners). This is a one               
percent increase from last year. Immigrants not yet fluent in English are mainstreamed at Mesa               
Verde, however the San Juan Unified School District, through the District LCAP funding, has              
provided the necessary FTE for school sites to support their English Learners. As a result, Mesa                
Verde High School now has .67 FTE to provide direct English Learner support for students that                
meet this designation.  

The socioeconomic status of the Mesa Verde community indicates that the City of Citrus              
Heights is primarily a working-class community. The free or reduced lunch program has             
remained consistent over the past 4-years. Currently, however, their percentage of families that             
are identified as low income is 66.3%, which is down almost 4% from last year. 
 
A description of the school programs 

One of Mesa Verde’s signature programs is Advancement Via Individual Determination           
(AVID). Over the years, AVID has produced college-ready students who pride themselves on             
academic success through their development in study skills, organization, and academic rigor.            
15% of their school population (136 students) are enrolled in AVID. Their strength with AVID is                
due to three variables: 1) improved recruiting efforts that ensure the right students are accepted               
into the program, 2) year-round AVID that provides support for the students throughout the              
entire year and 3) committed team of AVID teachers. One hundred percent of their AVID               
graduates from 2018-19 met or exceeded A-G college entrance requirements and one hundred             
percent of the AVID graduates were accepted into at least one four-year college or university. In                
all, the AVID class of 2018 received 103 university acceptance letters. 

Mesa Verde High School is also the proud home of a California Business Academy              
Partnership. Their Business Academy continues to provide students with an effective learning            
environment that is rooted in fundamental business concepts integrated within the necessary core             
high school curriculum. Additionally, the Business Academy provides students (over 50% of            
which are qualified “at risk”) with opportunities to build relationships with peers, teachers, and              
community members through its school-within-a-school approach. Throughout the 3-year         
program, students travel together from class to class where they develop academically and             
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socially through the lens of small business owners. One hundred percent of their senior cohort               
serve in a business community internship through the Regional Occupational Program (ROP).            
The Mesa Verde Business Academy has developed many business and community partnerships.            
As a result of their partnership with the SAFE Credit Union, they now have a fully operated                 
credit union on their campus, which includes a banking counter and a cash dispenser.              
Additionally, the Business Academy program provides all 10th grade students with a two-week             
job readiness certification program through the Citrus Heights Chamber of Commerce and local             
business owners. All students within the program also test for their ServeSafe food handling              
safety certification and continue to build their resume with hands-on experience running a             
student store. 

Mesa Verde High School now offers three California Technical Education (CTE) pathways to             
students. Building their community connections, Mesa Verde has partnered with the Citrus            
Heights Police Department to offer a Public Safety pathway that prepares students who are              
interested in a career in law enforcement or a different branch of the legal system. They also                 
offer arts pathways in both Dance and Theater. These programs provide students with an              
opportunity to complete three continuous classes in each of the programs and provide students              
with real-world application in each of the selected pathways. 

Their Independent Living Skills (ILS) program focuses on the importance of inclusion for             
their students as they attempt to mainstream as many students as possible, providing them with               
an enriched academic experience. The Mesa Verde staff is incredibly accepting and willing to              
work with their ILS students to ensure their continued success in, and out, of the classroom.                
Their general education students also welcome ILS students by working closely with the             
program as TA’s as well as always working on including ILS students in events such as Cheer,                 
Dance, and school activities like rallies and school-wide dances. The ILS students lead the Mesa               
Recycling Program The School Plan for Student Achievement for Mesa Verde High School 4 of               
46 7/29/19 and collect cardboard, paper, aluminum cans and bottles across campus and nearby              
Carriage Elementary School, which is then delivered and sorted at their school’s Recycling             
Center. The Work-ability Program is also an integral part of preparing their ILS students for               
employment when they graduate high school. Students are bused to local businesses to             
participate in job readiness tasks and programs. ILS students also participate in the “ILS Bowl”               
which involves approximately 200 and 300 staff and students. ILS students district-wide are             
invited to participate and teamwork and comradery are significant outcomes for their students.             
Many local charitable institutions actively support this annual event. 

The School Site Council involves parents, students, classified and certified staff members in             
the allocation of school funding (LCFF and Cell Tower). The intent of the School Site Council is                 
to provide an environment for the school to receive valuable input from all stakeholders to               
ensure dollars are being spent in a way that best serves their students. LCFF and Cell Tower                 
funding is generally spent on supporting and enhancing school programs, teacher training,            
professional development, and classroom support and technology.  

As Mesa Verde works towards the achievement of their District Strategic Plan and LCAP              
goals, they continue to focus on closing the achievement gap through instructional improvement             
and school climate. 
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● School’s analysis of student achievement data (e.g., SBAC, AP, college SAT, and            
graduation rates). 
● Other pertinent data (e.g., attendance rates, size of EL/LEP population, teacher           
credentialing, class size, dropout rates, programs for students). 
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90.5% or 200 of our students graduated, which represents a 2% increase.            

27.5% or 200 of our students are prepared according to the college and career indicator. This                

represents a 5.7% decline. 
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184 of our students remain 20.2 points below meeting grade-level standards on the English Language               
Arts assessment. This represents a 29.5 increase.      

 
181 of our students remain 101.7 points below meeting grade-level standards on the Mathematics              

assessment. This represents a 25.9 increase.  
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Although our percentage of students exceeding standard is smaller than the district and state              

average, our percentage of students not meeting standard is also smaller. This tells us that overall,                

our students are performing “in the middle” and on par with the San Juan Unified School District and                  

the state.  
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We have seen a 7% increase in our mathematics scores over this two-year period. It is possible that                  

the increase in performance is linked to the addition of the intervention period, FLEX, wherein               

students receive additional support.  

 

 

Our percentage of students not meeting standard in mathematics is significantly higher than both              

the San Juan Unified School District and the state. 

 

CAASPP Three-Year Trend 

 

 

Percentage of Students Meeting or Exceeding Standard 
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ELA MATH 

Student Group 2015-16 2016-17 2017-18 2015-16 2016-17 2017-18 

All Students 38.2 37.7 36 16.6 18.3 10.5 

Male 31.4 34.4 27.4 19.1 18.2 12.3 

Female 46.6 41.7 47.1 13.6 18.4 8.1 

Black or African American 43.8 13.5 33 12.5 0 0 

Hispanic or Latino 41.8 23.3 32.8 12.7 8.2 6.2 

White 32.1 45.3 38 17.9 23.7 12.87 

Socioeconomically Disadvantaged 37.2 34.6 33.5 12.4 15.1 5.8 

English Learners  8.5 0  2.7  

Students with Disabilities 8.3 9.5 3.8 11.1 2.4 0 

 

All English Learner Students 

58.8% of our English Language Learners are making progress towards English language            

proficiency. 34 of our students maintain the highest level of proficiency.  

AttendanceADA Attendance 
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GOAL for 2019/2020: 95.95% 

Enrollment/Attendance 

 

 

 15/16 16/17 17/18 18/19 

Overall Attendance Rate 87.90% 88% 94.70% 94.7% 

Chronic Absent 489 (47.5%) 484 (48%) 182 (18.6%) 164 (17.3%) 

At Risk Absent 289 (28.1%) 285 (28.3%) 232 (23.7%) 243 (25.7%) 

SPED 86.20% 86.60% 94% 93.8% 

Low SES 87.40% 87% 94.50% 94.3% 

** Chronic Absent = Absent 10% or more of enrolled days 

*** At Risk Absent = Absent 5% - 9% of enrolled days 

Tardies by year 

15/16 16/17 17/18   18/19 

12342 11814 13969    16413 
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Finding:  

Over the past 3-years our total number of tardies has gone up. As have the number of incidents,                  

detentions, and Saturday Schools. 

Determination:  

While our discipline practices have stayed the same and punitive discipline has increased, our number               

of tardies has NOT improved.  Current practices are not working.  

 

Academic 

Graduation Rates 

4-year Graduation Rates % 2018-1
9 

2017-1
8 

2016-1
7 

All Students 90.5 88.3 91.1 

Hispanic or Latino 91 93.8 91.7 

American Indian * * * 

Asian * * * 

Pacific Islander * * * 

Filipino * * * 

African American * 92.3 * 

White 88.9 85.2 89.5 

Two or More Races * * * 

Socioeconomically 
Disadvantaged 88.6 87 90.4 

English Learners * 85.7 91.7 

Students with Disabilities 73 68.1 76.9 

AVID * 100 100 

Homeless Youth 70.4 85 81.3 

Male 88.6 86.7 85.1 

Female 91 90.2 97.7 
Note: To protect student privacy, data are suppressed (*) on the Cohort Reports if the cell size within a                   

selected student population (cohort students) is 10 or less. Additionally, on the Ethnicity reports, “Not               

Reported” is suppressed, regardless of actual cell size, if the student population for one or more other                 

ethnicity groups is suppressed. 

Due to the changes in the methodology for calculating the 2016–17 ACGR and subsequent years, the                

CDE strongly discourages against comparing the 2016–17 ACGR with the cohort outcome data from              

prior years. 
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A-G Completion Rates: Overall 

2014 2015 2016 2017 2018 

*42.5
% 

*39.3
% 

*39.5
% 

**29.4
% 

**38
% 

*SARC report                **CDE 

A-G Completion Rate by Group 

 2014 2015 2016 2017 2018 

White 
43.30
% 

42.20
% 

43.90
% 

30.90
% 

36.10
% 

African 
American 

36.40
% 

35.70
% 

28.60
% 10% 

38.40
% 

Hispanic 
37.80
% 

35.40
% 32% 34% 

36.90
% 

Total 
42.50
% 

39.30
% 

39.50
% 

32.30
% 38% 
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Integrated Math I Course Completion 

Integrated 1 Completion Rate (C or Higher) 

 All SPED Low SES RFEP Black Hispanic 

2015/16 53.00% 13.70% 48.10% 76.60% 50.00% 51.30% 

2016/17 58.40% 16.10% 55.20% 77.40% 40.00% 66.30% 

2017/18 69.60% 57.40% 69.50% 81% 38.90% 77.60% 

2018/19 62.70% 33.30% 58.80% 81.80% 50.0”% 62.00% 

 

Integrated Math 1 

 2015/201
6 

2016/201
7 

2017/201
8 

2018/201
9 

Term 
2 63% 78% 61% 61% 

Term 
4 63% 60% 75% 59% 
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English 1 

 2015/201
6 

2016/201
7 

2017/201
8 

2018/201
9 

Term 
2 41% 64% 72% 64% 

Term 
4 61% 50% 61% 42% 

     

PE 1 

 2015/201
6 

2016/201
7 

2017/201
8 

2018/201
9 

Term 
2 96% 83% 87% 76% 

Term 
4 86% 85% 78% 66% 

     

Biology   

 2017/201
8 

2018/201
9   

Term 
2 63% 61%   

Term 
4 76% 49%   

 

 
Chapter III: Quality of the School’s Program 

CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE,       
LEADERSHIP, STAFF, AND RESOURCES 
A1. Vision and Purpose Criterion  
To what extent a) does the school have a clearly stated vision and mission (purpose) based                
on its student needs, current educational research, the district Local Control and            
Accountability Plan (LCAP), and the belief that all students can achieve at high academic              
levels? 
To what extent is the school's purpose, supported by the governing board and the district               
LCAP, further defined by schoolwide learner outcomes and the academic standards?  
 According to the self-study, the School established a clear vision, through their strategic             
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plan, to ensure involvement of all stakeholders in the development and periodic refinement of the               
vision, mission, and schoolwide learner outcomes as evidenced by ample supporting evidence.            
Both the District and School have involved all stakeholders in the understanding and             
commitment to the School’s Vision, Mission, and School Learner Outcomes (SLO’s), along with             
thee LCAP goals through the SPSA’s monthly site council meetings. They list ELAC Meeting              
Records as their supporting evidence. Classified staff do not appear to be involved in the               
strategic planning process, according to classified staff interview on Tuesday, March 3rd.            
Leadership and staff needs to review strategic plan implementation and revise for changing             
school and student needs. 
 
A2. Governance Criterion  
To what extent does the governing board a) have policies and bylaws and the school’s               
purpose is aligned with them to support the achievement of the schoolwide learner             
outcomes, academic standards, and college- and career-readiness standards based on          
data-driven instructional decisions for the school? 
To what extent does the governing board delegate implementation of these policies to the              
professional staff? 
To what extent does the governing board monitor results regularly and approve the single              
schoolwide action plan and its relationship to the Local Control and Accountability Plan? 

The school board and district have clearly written policies, administrative regulations and            
procedures supporting the school’s vision, mission, etc., as confirmed by reviewing supporting            
evidence. According to the self-study, the governing board monitors results on a regular basis,              
and approves the single school wide action and its relationship to the LCAP. The school               
leadership and staff need to review data for possible instructional revisions, scope and sequence              
and pacing guides.  Source: Stakeholder interviews on March 2-3, 2020.  

According to self-study, the school leadership appears to understand and utilizes the            
Uniform Complaint Procedures from the district, according to the self-study.  
 
A3. Leadership: Data-Informed Decision-Making and Ongoing Improvement Criterion  

 To what extent based on multiple sources of data, does the school leadership,             
parent/community, and staff make decisions and initiate activities that focus on all students             
achieving the schoolwide learner outcomes, academic standards, and college- and          
career-readiness standards?  

According to parent and student groups, only some student data was accessible for             
school leadership, staff and parent community stakeholders to base their decisions and            
initiate activities focusing on students achieving learner outcomes. 

  
 To what extent do the school leadership and staff annually monitor and refine the              

schoolwide action plan and make recommendations to modify the LCAP as needed?  
According to the self-study, the School Plan for Student Achievement (SPSA) prepared            

by the School Site Council assembles data to support leadership and guidance and shares the               
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results with the school community for planning for continuous improvement for the LCAP. The              
principal has some discretion of LCAP monies depending on staffing needs of the school, i.e.               
additional school counselor, maintaining music and drama programs, etc. Source: interview with            
high school principal. 

 
A4. Staff: Qualified and Professional Development Criterion 
To what extent does a qualified staff facilitate achievement of the student academic             
standards and the schoolwide learner outcomes through a system of preparation,           
induction, and ongoing professional development?  
To what extent is there a systematic approach to continuous improvement through            
professional development based on student performance data, student needs, and research? 

Based on the Self-Study and other supporting evidence, i.e. System of Professional            
Growth (SPG), the school and district have an effective staff development program related to the               
changing needs of students and student learner outcomes. More input from teachers and             
classified staff is needed in planning of future staff development to assure continuous             
improvement and addressing changing staff development needs being met (Source: March 2-3            
teacher and classified staff meetings March 2-3, 2020 on site). 

Based on the March 2-3, 2020 stakeholder meetings, administration and teachers need to              
work collaboratively to follow the curriculum pacing guides and scope and sequence, along with              
unpacking the academic standards more closely to assure continuous student academic           
improvement.  
 
A5. Resources Criterion  
To what extent are the human, material, physical, and financial resources sufficient and             
utilized effectively and appropriately in accordance with the legal intent of the program(s)             
and LCAP to support students in accomplishing the schoolwide learner outcomes,           
academic standards, and the college- and career-readiness standards?  

According to the self-study A.5.1 prompt, both the District and School demonstrate            
effective use of human, material, physical and financial resources to accomplish schoolwide            
learner outcomes, academic standards according to findings and supporting evidence. The budget            
is developed by the School Council, approved and monitored by the Board of Education. LCF               
funds, allocated to the School based on enrollment, provide support for foster youth, special              
education, ELD, and low- income students, while cell tower funding is for discretionary funding              
that meets the school's immediate needs. The principal has some discretion on how funds may               
be re-allocated based on current student and program needs, and staff input. (Source: Principal              
interview on March 3, 2020) 
 

21 



ACS WASC/CDE Visiting Committee Report 

A6. Resources Criterion [Charter Schools only] 
To what extent has the charter school’s governing authority and the school leadership executed              
responsible resource planning for the future?  
To what extent has the school developed policies, procedures, and internal controls for managing              
the financial operations that meet state laws, generally accepted practices, and ethical standards? 
To what extent is the school fiscally solvent and does it use sound and ethical accounting                
practices (budgeting/monitoring, internal controls, audits, fiscal health and reporting)? 
 

CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE,       
LEADERSHIP, STAFF, AND RESOURCES  

Areas of strength for Organization: Vision and Purpose, Governance, Leadership, Staff,           
and Resources (if any): 

1) Outstanding AVID Program resulting in 100% student placement in four year colleges or             
universities in 2018-2019.  

2) Strong emphasis at the School and support from the District on staff development for              
both certificated and classified staff. 

3) Well planned and developed School Plan for Student Achievement (SPSA), and its            
integration with LCAP. 

4) Diverse and flexible allocation of resources from LCAP to fund special programs to meet              
the changing needs of all students. 

5) Clear mission, vision, and goals with input for development and revision from all school              
and community stakeholders. 

6) Quality and well-maintained school plan with ample resources and equipment in the            
classrooms. The District and school continue making every attempt to modernize school            
facilities and upgrade resources to meet Williams Act requirements.  

7) Use of innovative daily Flex Program for Student Remediation and Extra Help resulting             
in improved student math and language achievement scores last school year. 

8) Outstanding instrumental music, drama, and public safety programs which has enhanced           
student enrollment from other high school attendance areas. 

 
Key issues for Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources (if any): 

1. The leadership and teachers need to work more collaboratively to follow already            
developed curriculum pacing guides, scope and sequence, and assessments, along with           
unpacking the academic standards more closely to assure continuous student academic           
improvement. 

2. The leadership and staff need to collaborate more to establish consistent discipline            
standards and practices of students and communicate the results to teachers.           
Consideration of restorative justice training for all stakeholders involved in student           
discipline should be considered to enhance consistent student discipline. 

3. The leadership and teachers need to study the Flex Period for more effective use of               
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student time and determine placement of students into the most appropriate Flex            
assignments. 

4. The leadership needs to study ways for better articulation between high school and junior              
high school teachers on curriculum scope and sequence to minimize missed skills for             
student mastery. 

5. The leadership and staff need to collaborate on strategies dealing with bullying and             
cyberbullying activities. Leadership and staff need to inform students of easy access staff             
support for students to prevent recurrence of these activities. 

6. The leadership and staff should study ways of accessing and meeting the needs of              
non-AVID students for placement into vocational/trade schools or other vocational          
training programs to provide them meaningful career opportunities. 

7. The leadership and staff, along with community stakeholders, i.e. law enforcement /fire            
department should review school site safety plan and procedures for possible revisions. 

8. of restorative justice training for all stakeholders involved in student discipline should be             
considered to enhance consistent student discipline. 

9. The leadership and teachers need to study the Flex Period for more effective use of               
student time and determine placement of students into the most appropriate Flex            
assignments. 

10. The leadership needs to study ways for better articulation between high school and junior              
high school teachers on curriculum scope and sequence to minimize missed skills for             
student mastery. 

11. The leadership and staff need to collaborate on strategies dealing with bullying and             
cyberbullying activities. Leadership and staff need to inform students of easy access staff             
support for students to prevent recurrence of these activities. 

12. The leadership and staff should study ways of accessing and meeting the needs of              
non-AVID students for placement into vocational/trade schools or other vocational          
training programs to provide them meaningful career opportunities. 

13. The leadership and staff, along with community stakeholders, i.e. law enforcement /fire            
department should review school site safety plan and procedures for possible revisions. 

 
 
Important evidence from the self-study and the visit that supports these strengths and key              
issues include the following: 
Site Council Meeting Records, SJUSD Family Handbook, LCAP Parent Advisory Committee,           
DELAC Meeting Schedule, ELAC Agenda and Minutes (Heather or Sherrie),          
Parent/Teacher/Student Survey Results, Fall 2019 Data Presentation, Site Council Meeting          
Records, Leadership Team Meeting Records, Schoolwide Action Plan, March 2-4, 2020           
stakeholder interviews at school site. 
 

CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM 

B1. Rigorous and Relevant Standards-Based Curriculum Criterion 
To what extent do all students participate in a rigorous, relevant, and coherent             
standards-based curriculum that supports the achievement of the schoolwide learner          
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outcomes, academic standards, and the college- and career-readiness standards in order to            
meet graduation requirements? 
To what extent through standards-based learning (what is taught and how it is taught), are               
these accomplished? 

Teachers have attended numerous and varied trainings both on site and off campus that              
cover a variety of topics spanning from curriculum options such as ERWC for English teachers               
to systemic discipline and counseling options such as restorative justice practices.  

Within the conversation around curriculum and curriculum development, there is an           
assumption that teachers use this data to inform their teaching and student learning, but increased               
collaboration to build useful pacing guides tied to the CCSS should help inform instruction and               
align expectations for students. SPG addresses this prompt since there are no other specific              
contractual ways available to ensure accountability. Despite contractual limitations, efforts can           
be made through the PLC process to discuss and evaluate curriculum. Professional Learning             
Communities started in August 2019, so 100% of the staff has attended PLC training. As the                
Mesa Verde teachers move forward in the PLC process a focus on the essential questions can                
help guide the curricular process.  
 
What do we expect our students to learn? How will we know they are learning? How will                 
we respond when they don't learn? How will we respond if they already know it?  

All teachers at Mesa Verde High School are responsible to read and digest the standards               
for their respective discipline and design their lesson plans with them in mind. This expectation               
can be supported with teacher designed and developed pacing guides. Additional time allocated             
for unpacking the standards, if necessary, can and should be included within this process.              
Increased shared language around the specific standards themselves will help with students            
understanding of curricular expectations.  
  Academic and College- and Career-Readiness Standards for Each Area: The school has            
defined academic and college- and career-readiness indicators or standards for each subject area,             
course, and/or program that meet or exceed graduation requirements. 

Time is regularly allotted in the form of departmental meetings to discuss the standards.              
Each teacher is encouraged to study and be familiar with the common core standards though that                
may not be enough to ensure all teachers understand and are comfortable with all of the                
standards. So, reviewing them often so that they might better align their lesson plans with the                
standards is a useful step. The textbooks align with Common Core State Standards, and              
graduation requirements align with college admission requirements. 

The core courses and health are aligned with the Common Core State Standards per              
verbal discussions as well as VAPA course alignment with the new CCSS. Increased             
development of and adherence to shared pacing guides will continue to improve alignment and              
increase student understanding of the content and curriculum of different courses and course             
sequences. While scope and sequence is clearly delineated for a specific pathway such as the               
Business Academy, and AVID students receive targets counseling and program support.           
Expanding this language and structure for all departments so that all students have the same               
access to clear learning expectations and goals will help all students succeed.  

The Advanced Placement argumentative writing rubric is used to teach and assess student             
writing in general education and AP English courses which is a strength in the department.               
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AVID is a popular and well-supported program that aligns with Common Core State Standards              
and college admissions and supports their targeted group of students very well. Physical             
education courses are standards-based, and all science courses are aligned with the UC A-G lab               
sciences for a “D” course, including the wet lab component. The science department is currently               
working collaboratively to adjust their course sequencing to match district standards and to fully              
align with the NGSS.  

World Language attended training to unpack the new and upcoming CCSS. Congruence            
with Student Learner Outcomes and Standards: There is congruence between the actual concepts             
and skills taught, the schoolwide learner outcomes, academic standards, and the college- and             
career-readiness indicators or standards. 

Overall, there is some congruence between the standards (both academic and           
college-and-career readiness) and what skills and concepts students are being taught. Each            
department is using curriculum and materials (textbooks) that are aligned with the subject             
standards. Some departments are more aligned than others, but all have opportunities for rich              
meaningful conversations and growth. All departments have begun forming Professional          
Learning Communities (PLCs) where instructors will focus on a guaranteed viable curriculum            
for all students. This includes ensuring that classes cover relevant state and Common Core              
Standards. As Mesa Verde emerges from a WASC year, the time that was spent on work and                 
growth for this project can be redirected to standards-aligned curriculum development and clear             
pacing guides. The library on campus at MVHS offers digital literacy support and technology              
support to meet the curriculum standards and SLOs on campus.  

Standardized testing shows room for growth in Math and ELA. While these scores have              
improved over the last year and that is a true reason for celebration and pride, more work must                  
be done to evaluate the effective practices that have supported this increase so that Mesa Verde                
can capitalize on the growth and continue to build a pattern of student success.  

There are several career pathways available to students at MVHS which focus on content              
and career readiness. These include the Business Academy; Public Safety Pathway (Law            
Enforcement); Arts, Entertainment, and Media Pathway (Dance and Theatre); and Workability           
and Career Exploration (SPED). 

The World Language department has attended district trainings for the new CA WL             
standards. The Mesa Verde evaluation system, System of Professional Growth, requires that            
teachers are proficient in an understanding of and use of the CCSS in their classroom. Standard                
3.1 requires them to demonstrate knowledge of subject matter, academic content standards, and             
curriculum frameworks. To achieve mastery, teachers must have strong knowledge of these            
standards and teach students to make connections between these concepts and skills. Teachers             
clearly have a passion for their subject matter and a desire to help students be successful in their                  
classes. Increased collaboration that allows some teacher autonomy while also creating a shared             
language and shared pacing guides will help all departments create structure that will allow              
continued growth in this area.  
 
Integration among Disciplines: There is integration and alignment among academic and           
career technical disciplines at the school. 

CTE classes and school-to-career classes develop real world training environments,          
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which expand on in-class content. Public Safety Pathway students are placed in a Community              
Classroom setting at the Citrus Heights Police Department or other Police Agencies or the              
District Attorney’s Office as Interns in the second block of their senior year in the Advanced                
Public Safety Class. 

Core courses in the Business Academy program are aligned to support the key learning              
outcomes of the program. Seniors find internships in fields that interest them, and spend one               
term, or 18 weeks gaining entrepreneurial skills.  

Social Science teachers have students participate in ABOTA/JASAC Stock market,          
demonstrating their understanding of real-world monetary concepts.  

Community Resources and Articulation and Follow-up Studies: The school engages with           
community partners and resources, articulates regularly with feeder schools, local colleges and            
universities, and technical schools. The school uses follow-up studies of graduates and others to              
learn about the effectiveness of the curricular program.  

Mesa Verde High School has various articulated programs with its feeder schools, local             
colleges and universities, and technical schools. Follow up data for graduates is only accurate              
for the Advancement Via Individual Determination (AVID) and SPED programs. This data is             
used to confirm the effectiveness of these programs. 
 
B2. Equity and Access to Curriculum Criterion  
To what extent do all students have equal access to the school’s entire program and are                
provided assistance with a personal learning plan to meet the requirements of graduation             
and are prepared for the pursuit of their academic, personal, and career goals? 

Variety of Programs — Full Range of Choices: All students are able to make            
appropriate choices and pursue a full range of realistic college and career and/or other              
educational options. The school provides for career exploration, preparation for postsecondary           
education, and pre-technical training for all students. 

Students working with ETS will be given college exposure, direct help with applying to              
college and financial aid, career development, and cultural enrichment opportunities. AVID is a             
rich and robust program at Mesa Verde, and administration and teachers have worked in              
partnership with the Equal Opportunity Schools (EOS) program to continue to build outreach for              
underserved populations.  

Counselors meet with representatives from American River College two to three times a             
year for the purpose of helping students with the community college application process.             
Counselors also give a presentation on the Free Application for Federal Student Aid to seniors.  

Mesa Verde High School houses four CTE pathways on campus. However, Mesa Verde             
students have access to at least 8 other CTE programs at other San Juan Unified School District                 
high schools. Embedded within the CTE curriculum are opportunities for students for career             
exploration and exposure to preparation for postsecondary education, and pre-technical training. 

The opportunities for success for all students exist at Mesa Verde. Increased and             
improved communication out to students and families will likely increase student access to the              
programs that exist on campus and are designed to create a clear pathway for success for all                 
students. Collaborative conversations between counselors and teachers can increase the spread           

26 



ACS WASC/CDE Visiting Committee Report 

and sharing of information.  
 
Accessibility of All Students to Curriculum, including Real World Experiences: A rigorous,            
relevant, and coherent curriculum that includes real world applications is accessible to all             
students through all courses/programs offered. 

Over the past two years, Mesa Verde High School, along with San Juan Unified School               
District has developed a partnership with Equal Opportunity Schools (EOS). Congruent with            
both the district and school-site mission statements, where Mesa values diversity, equity, and             
rigor for all students, the EOS partnership has strengthened this belief as their mission ensures               
that students of all backgrounds have equal access to the most academically intense high school               
programs. This collaboration has led to an increase in AP enrollment for students who would not                
traditionally enroll in an AP course. 

Rigor can be defined differently among the many groups served at Mesa Verde High              
School. For some, access to general education coursework provides them with an opportunity to              
reach their fullest potential. At Mesa Verde High School there is a belief in providing all                
students with the appropriate rigor, and while they strive to challenge students to participate in               
AP coursework, they also encourage students with special needs to challenge themselves outside             
of the Special Education program. 

Each department has different assignments and projects that allow students to express            
knowledge and growth in a variety of ways. The CTE Pathways are a valuable resource for                
students and they allow them to obtain real-life skills that can lead to a job or career after high                   
school. Other opportunities for project-based learning include the Market Challenge and Moot            
Court as well as additional academic opportunities through programs like ACADECA. 

Students who are involved in AVID or the Business Academy, have a great deal of               
support and success with their academic program. However, students who are not involved in              
AVID or the Business Academy appear to struggle with 4-year academic planning as well as               
developing attainable college or career goals.  

Student-Parent-Staff Collaboration: Parents, students, and staff collaborate in developing         
and monitoring a student’s personal learning plan, including college and career and/or other             
educational goals. 

Mesa Verde believes deeply in partnering with our community and families to ensure             
students are prepared for life after high school. Over the years, Mesa Verde has shown this                
commitment through our partnership with the City of Citrus Heights, local businesses, and our              
families.  

Post High School Transitions: The school implements strategies and programs to           
facilitate transitions to college, career, and other postsecondary high school options and regularly             
evaluates their effectiveness. 
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CATEGORY B:  STANDARDS-BASED STUDENT LEARNING: CURRICULUM  

Areas of strength for Standards-Based Student Learning: Curriculum (if any): 
1. Passion for students and their learning. 
2. Early stages of PLC development which should help support collaborative discussions           

around curriculum.  
3. Access to standards-based texts and curriculum. 
4. CTE Pathways and the community partnerships that have emerged through the           

development of these programs as well as a robust AVID program. 
5. FLEX time to allow for some basic remediation and general student support.  

 
Key issues for Standards-Based Student Learning: Curriculum (if any): 

1. Need for common language and pacing guides to support sequential student learning that             
is CCSS based. 

2. Need for more formalized and structured targeted intervention/remediation to support          
struggling students allowing them full access to the curriculum which may include some             
restructuring and reorganization of FLEX time. 

3. Need for increased EL support.  
4. Need for increased support for students to access curriculum and counseling who are not              

involved in AVID or the Business Academy. 
 
Important evidence from the self-study and the visit that supports these strengths and key              
issues include the following: 
Professional Development Logs and attendance records, A-G Completion Rates, AVID          
Enrollment and Exit Data, CTE Skill Sheets, ETS and EOS data, WASC Surveys from each               
department, Teacher and Focus Group interviews and meetings 

 

 

CATEGORY C.  STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 
C1. Student Involvement in Challenging and Relevant Learning Criterion 
To what extent are all students involved in challenging and relevant learning experiences to              
achieve the schoolwide learner outcomes, academic standards, and college- and          
career-readiness standards? 

Students at Mesa Verde are involved in challenging and relevant learning experiences to             
achieve the school wide learning outcomes. Some teachers present the content in a multitude of               
ways utilizing the district adopted textbook as well as teacher created curriculum. The teachers              
acknowledge and adapt to the learning needs of students by adapting and modifying instruction.              
Modify instruction and scaffolding is used to support students including newcomers and special             
ed students. Teachers differentiate instruction in their practice and use flex periods to further              
support struggling students with remediation or make up assignments. 

Each department is using curriculum and materials (textbooks) that are aligned with the             
subject standards. Departments have formed Professional Learning Communities (PLCs) where          
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instructors will focus on better aligning curriculum for all students that will align with state               
standards including ensuring that classes use Common Core standards. AP Classrooms use the             
AP learning objectives for each class. Some classrooms have learning objectives posted with a              
clear agenda to support the daily learning. The school library had the school wide learning               
objectives posted largely and clearly for students. Students have access to the Library and to               
librarian to support their learning in all classes. 

Based on evidence and on student work samples students at Mesa Verde high school              
understand how content connects to post-secondary education. Students understand the expected           
performance levels from class to class in each area of study. Per student work samples and                
interviews students in the different pathways (Avid, AP and the business academy) demonstrate             
learning and college and career readiness. 
 
C2. Student Engagement through a Variety of Strategies and Resources Criterion 
To what extent do all teachers use a variety of strategies and resources, including technology and                
experiences beyond the textbook and the classroom that actively engages students, emphasizes            
higher order thinking skills, and applications? 

Students have access to career preparation programs such as pathways to vocational            
programs and a business pathway. Students have multiple opportunities at MVHS to make real              
world connections to the curriculum and their career goals. Teachers connect curriculum and             
content to life outside of high school. The classes offered at Mesa Verde, utilized a variety of                 
materials and resources to support students in demonstrating a higher depth of knowledge and              
further prepare students for college and postsecondary education, and pre-technical training for            
all students. 

Teachers at MVHS use different strategies and technology in teaching to reach a variety              
of different learners. Computer programs such as Google Documents and Sheets as well as              
websites such as Gimkit, Kahoot!, Quizizz, and Quizlet are used by some teachers to gather               
formative assessment data and extend learning. Computer access is available in most classrooms             
and students have access to technology to do research in all classes. Students in Business               
Academy use computer driven simulator in Knowledge Matters Entrepreneurship software to           
support experiential experiences within their pathway class. Band Students have access to            
rehearsal recordings for further practice/review. All teachers have access to an apple TV for              
curriculum delivery and Googleclassroom to augment learning and management of materials,           
collection of data, and administration of assessments.  
 

CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 

Areas of strength for Standards-Based Student Learning: Instruction (if any): 
1.   Teachers show a care for their students  
2.     Teachers show a passion for teaching their content 
3.   Teachers utilize and exhibit a value of the technology in their classes  
4.     Teachers display student work that exhibited higher level thinking  
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Key issues for Standards-Based Student Learning: Instruction (if any): 
 

1. Need for more formalized and structured intervention/remediation to support struggling 
students allowing them full access to the curriculum which may include some 
restructuring and reorganization of FLEX time. 

2. Need for increased support for students to access curriculum and counseling who are not 
involved in AVID or the Business Academy. 

3. Inconsistency in goals and expectations of schoolwide student learning (for example, 
daily objectives and or agenda posted)  

 
Important evidence from the self-study and the visit that supports these strengths and key 
issues include the following: 
2019/2019 Master Schedule , Sample lessons/assessments: differentiated instruction, Student         
samples , AP enrollment rosters , AP exam results , AVID tutorial request forms, A-G               
completion rates, Graduation rates, College letters of acceptance, Certificates of Completion ,            
(CTE) Course syllabi, Rubric examples, Student exemplars, classroom observations , student          
and teacher interviews  

 

CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND       
ACCOUNTABILITY 

D1. Using Assessment to Analyze and Report Student Progress Criterion 
To what extent do the school leadership and instructional staff use effective assessment             
process to collect, disaggregate, analyze, and report student performance data to the school             
staff, students, parents, and other stakeholders? 

Mesa Verde Teachers and Counselors use Q Connect (Q) to analyze progress and work              
with students on their varied credit needs. Teachers keep and use hardcopies of students’ grades               
and progress reports, as well as accessing transcripts on Q to assess students' performance.              
CAASPP scores are used to inform the school on whole group student performance.  
 

Teachers also schedule students for FLEX, which occurs four times a week and provides              
multiple opportunities for students to retake assessments, seek support and remediation, or            
provides a quiet place to study and get caught up.  

Standardized test scores are not disaggregated by individual teacher. Viewed as a whole,             
the scores provide information on how each department is doing and allows for discussion and               
provides areas of focus in designing curriculum. Currently, the Smarter Balance test is given to               
juniors in both English and Math. 

Aside from a yearly common writing assessment for freshman and sophomores, there is             
no systemic assessment system for teachers to gather and analyze data. Teachers are primarily              
autonomous in their instruction and in their assessments so there is not shared language between               
teachers and students. There is access to some common assessments in math and English,              
however, it is the teacher’s discretion as to whether or not to use them. This leads to inconsistent                  
data analysis and unclear conclusions as to whether or not programs and curriculums are              
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effective in supporting student success.  
 
To what extent does the analysis of data guide the school’s programs and processes, the               
allocation and usage of resources, and form the basis for the development of the schoolwide               
action plan (SPSA) aligned with the LCAP? 

There is no systematic data analysis happening at Mesa Verde at this time. Through final               
CAASPP scores and AP scores there are conversations around access and achievement; but there              
is not ongoing data analysis to inform instruction or data-supported allocation of resources. 
 

Professionally Acceptable Assessment Process: The school staff uses effective assessment          
processes to collect, disaggregate, analyze, and report student performance data to all            
stakeholders. 

Grades are determined by teachers based on student performance on assessments and            
student classwork and homework. Gradebooks are divided into categories, with some teachers            
and courses using weighted categories and others using non-weighted categories. In some subject             
areas each teacher determines their grading procedures, and in other areas there is coordination              
between teachers of the same course or within the same department. While most teachers              
consistently use the traditional major grade band (90%=A, 80%=B, 70%=C, 60%=D), some            
teachers use a standards-based grading scale. Teachers record and report their grades following a              
grading timeline, but each teacher is autonomous in his/her grading system and in his/her data               
collection to determine those grades.  

Q Connect, commonly referred to as Q, is the online system that allows students and               
parents to immediately access and monitor current assignments and corresponding grades           
assigned by the teachers and communicate with teachers.  

Basis for Determination of Performance Levels: The school leadership and instructional           
staff determine the basis for students’ grades, growth, and performance levels to ensure             
consistency across and within grade levels and content areas. 

The California Assessment of Student Performance and Progress (CAASPP), including          
Smarter Balanced and other standardized assessments, results are provided to parents directly            
and also updated in the Q Connect online grading system to help monitor student progress               
toward standards being met or exceeded and provide additional information about MVHS            
student achievement trends. 

In regards, to a systematic site level approach to monitoring student grades, the             
administrators, academic counselors, student support counselor and school psychologist meet on           
a regular basis to determine students who are at risk in academics, attendance, and/or behavior               
by looking at relevant data. 
 
Monitoring of Student Growth: The school has an effective system to determine and             
monitor all students’ growth and progress toward meeting the schoolwide learner           
outcomes, academic standards, and college- and career-readiness indicators or standards,          
including a sound basis upon which students’ grades are determined and monitored. 

Graduation requirements are monitored by counselors and other staff and students meet            
with academic counselors to create an individual graduation plan, revise/update their graduation            
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plans, and to ensure students are on target with graduation requirements/academic progress.            
Greater communication between the counseling staff and students to articulate goals and            
academic plans will help students achieve high school academic goals and post high school              
college and career goals. APEX is used to meet the deficiencies of students struggling to               
graduate or remain college-eligible; however, greater communication and articulation of          
programs and planning could help students stay on track prior to becoming credit deficient. 
 
Assessment of Program Areas: The partnership with district leadership, the school           
leadership, and instructional staff periodically assess programs and expectations, including          
graduation requirements, credits, course completion, and homework and grading policies,          
to ensure student needs are met through a challenging, coherent, and relevant curriculum. 

There are many programs and systems in place that individual teachers and small groups              
of teachers use to review and assess programs and expectations. However, there are significant              
differences between homework and grading practices that evidence does not support that all             
student needs are being met with a challenging, coherent, and relevant curriculum. There are              
certainly many instances of rigor and relevant curriculum being taught and used, but there is not                
a systematic way of assessing the variety of methods and systems in place.  
 
Schoolwide Modifications Based on Assessment Results: The school uses assessment results           
to make changes in the school program, professional development activities, and resource            
allocations demonstrating a results-driven continuous process. 

There are many different assessments used throughout the school with some           
commonality at times, but the data are not systematically used to evaluate programs and adjust               
instruction. There are many and varied opportunities for professional development and teachers            
will often take advantage of them. However, again, there is not a systemic implementation of any                
one philosophy, program, or curriculum. In order to develop a truly results-driven continuous             
process, data collection will need to be more consistent and evaluated more regularly than the               
school evaluation of the CAASPP test at the end of a student’s junior year. Increased meaningful                
data collection can facilitate department and school-wide conversations that will support a            
results-driven process.   

 
D2. Using Assessment to Monitor and Modify Learning in the Classroom Criterion 
To what extent do teachers employ a variety of appropriate formative and summative             
assessment strategies to evaluate student learning? 

Teachers use formative assessments appropriate to the subject matter to check student            
learning and understanding. After the assessments have been completed, the data can be used to               
determine further instruction, but this process is determined on a teacher-by-teacher basis.  

The science department is working collaboratively on formative assessments based on           
NGSS standards, and then some of that data at times is used to inform further lessons and to                  
reteach where necessary. The English department is working to calibrate rubrics and use shared              
grading practices in writing to create alignment throughout classes. 

Teachers across campus use a variety of summative assessments. For example, tests            
created by individual teachers are given to determine mastery of content. Teachers work             
individually to align assessments with standards and goals outlined for each course. Student             
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achievement has the potential to improve with greater collaboration in the analysis of data              
obtained from these various assessments. Rubrics are used frequently and are derived from             
CCSS. Rubrics are used in many classes to allow students to have a better understanding of what                 
the goals of an assignment/assessment are and to give them feedback as to where they may need                 
improvement in a given target area.  

Mesa Verde has begun the process of moving into a Professional Learning Community             
campus. This new focus will emphasize the development and implementation of common            
formative and summative assessments based on standards and will provide time for groups to              
discuss and determine power standards and develop rubrics to appropriately assess student            
mastery. The power of the PLC model will be determined over the next few years as teachers are                  
able to work through several data cycles and use the data analysis to inform instruction and the                 
collaborative development of shared assessments. Incorporating the use of the four guiding PLC             
questions can help support this ongoing process: 
What do we expect our students to learn? 
How will we know they are learning?  
How will we respond when they don't learn? 
How will we respond if they already know it?  
 

To what extent do students and teachers use these findings to modify the             
learning/teaching practices to improve student learning? 

There is some use of assessment data analysis to look at how students are performing and                
learning; however, the analysis is often individualized by teacher and often leads to curriculum              
changes for the next term rather than in real time for current students.  

Data analysis of formative assessments can be as informal as a check-for-understanding            
with thumbs (up, down, so-so), a show of hands, or an exit ticket. Data analysis can also include                  
a collaborative departmental conversation about a classroom write or shared assignment. The            
conversations around formative assessment often lead to meaningful changes in instruction in            
real-time to help students with their learning and temper the need for intensive remediation later               
on. Conversations and analysis about summative assessments such as course finals or CAASPP             
data are beneficial for programmatic changes but often don’t catch the struggling students until              
after the course has ended. Both forms of data analysis of assessments are critical for growth in                 
improving student learning and helping students access the curriculum.  

When multiple teachers instruct a common course, there is inconsistent collaboration in            
the development of assessments. For example, students in math, social science, and world             
language receive common rubrics in advance of being assessed for written or oral presentations              
as well as essays and group projects. Visual and Performing Arts and PE use common rubrics as                 
well.  
In math, social science, world language, formative assessments are frequent, providing timely            
feedback in order for students to practice and achieve mastery of skills. Common summative              
assessments occur after the completion of units, chapters, as well as final exams. These              
assessments are designed specifically for the goals of the programs we are using within each               
department and are assessed and updated as needed.  

However, rarely are staff able to reduce and analyze data from these assessments at a               
department-level, in an effort to adjust instruction - again, at a department-level.  
Mesa Verde has begun the process of moving into a Professional Learning Community campus.              
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This new focus will emphasize the development and implementation of common formative and             
summative assessments based on standards and will provide time for groups to discuss and              
determine power standards and develop rubrics to appropriately assess student mastery. The PLC             
process and development of shared goals can be a powerful tool to facilitate rich and meaningful                
conversations for professional growth.  

Assessment Strategies to Measure Student Achievement: The school leadership and          
instructional staff use effective assessment processes to collect, disaggregate, analyze, and report            
student and school performance data to all stakeholders. 

Mesa Verde currently does not use interviews and dialogue with students to evaluate their              
understanding of expected levels of performance. We do, however, utilize surveys, such as those              
generated by Google Forms, to assess students’ understanding of the expected level of             
performance based on the standards and the schoolwide learner outcomes.  

Demonstration of Student Achievement: Teachers use the analysis of formative and           
summative assessments to guide, modify, and adjust curricular and instructional approaches.           
Data analysis of assessments to guide, modify, and adjust curricular and instructional approaches             
and practices is an emerging practice across disciplines at Mesa Verde. There is a willingness               
from teachers and departments to begin this process in a meaningful way through the PLC               
process.  

Teacher and Student Feedback: Teachers provide timely, specific and descriptive          
feedback in order to support students in achieving learning goals, academic standards, college-             
and career-readiness standards, and schoolwide learner outcomes. Teachers also use student           
feedback and dialogue to monitor progress and learn about the degree to which learning              
experiences are understood and relevant in preparing students for college, career, and life. 
At Mesa, it is critical to hear the voice of all stakeholders in regards, to student progress,                 
achievement and outcomes. We achieve this through many interventions, check ins, supports            
and structures geared to ensure equity and access for all students. Mesa has multiple programs               
established which allow student choice in how best to access support.  

Mesa Verde is in the beginning stages of implementing a PLC mindset. There was a               
three-day PLC training to kick off the 2019/2020 academic school year. The first collaborative              
goal of the departmental PLCs is to identify power standards and develop learning targets to               
guide and inform instruction and lead to meaningful common formative and summative            
assessments.  

There is also the incorporation of a 31-minute unencumbered block of time for students              
to seek support from teachers or other support providers in an effort to elevate student mastery of                 
learning in the FLEX period which is scheduled four times throughout the week.  
 

CATEGORY D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND       
ACCOUNTABILITY  

Areas of strength for Standards-Based Student Learning: Assessment and Accountability          
(if any): 

1. Clear articulation of expectations and goals through programs such as AVID and the             
Business Academy with structured assessments.  

2. Use of time during FLEX to support individual student intervention and class-specific            
remediation. 
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3. Use of common language tied specifically to rubrics and grading expectations of writing. 
4. Inclusion and development of the PLC process and use of the guiding questions.  

 
Key issues for Standards-Based Student Learning: Assessment and Accountability (if any): 

1. Need for increased use of data analysis of how assessments can and should guide              
instruction and shape student learning. 

2. Need for increased articulation of common assessments and common learning          
expectations for students in a vertical and horizontal fashion throughout all departments.  

3. Increased use of common formative and summative assessments throughout all          
departments.  

4. Time provided for unpacking the standards if needed to develop CCSS aligned            
assessments.  

 
Important evidence about student learning from the self-study and the visit that supports             
these strengths and key issues include the following: 
CAASPP Scores, Dashboard Data on student achievement, Report Cards, Q Connect Report,            
FlexiSched Attendance, Sample common assessments, Shared grading rubrics, Staff and student           
surveys, PLC training agendas, D/F/I Reports, CTE and AVID graduation rates and exit data 
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 CATEGORY E. SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL         
AND ACADEMIC GROWTH 

E1. Parent and Community Engagement Criterion 
To what extent does the school employ a wide range of strategies to encourage family, business,                
industry, and community involvement, especially with the learning/teaching process? 
Parent Engagement: The school implements strategies and processes for the regular           
involvement of all stakeholder support groups in the learning and teaching process for all              
students. 

Mesa Verde High School provides students with a variety of programs and community             
resources to provide real world application of learning standards and outcomes. Mesa Verde             
Business Academy provides financial literacy workshops to many of their student population.            
They also partner with community organizations such as the local Rotary Club of Citrus Heights               
to support student learning and further facilitate internship programs for Business Academy            
students. Students in the AVID, ETS programs participate in college and university field trips.              
Students in the Special education class learn how to build a resume, interview, and receive job                
experience off site. The workability classes as well as the business academy supports students in               
finding jobs in businesses within the Citrus Heights community. Students shared that many times              
employers end up hiring students from these classes. The Public Safety Pathway is partnered              
with the Citrus Heights Police Department and places student interns in a community classroom              
setting in the 2nd Block of their senior year. 

The school communicates with families via phone calls, emails online platforms to            
inform parents of grades and important community events. Communication is translated into            
Spanish and translators on-site support parent engagement in all community events. Parents            
articulated appreciation to the school for the support and equitable access.  
 
E2. School Culture and Environment Criterion 
To what extent does the school provide a safe, clean, and orderly place that nurtures               
learning? 
To what extent does the school develop a culture that is characterized by trust,              
professionalism, high expectations for all students? 
To what extent does the school maintain a focus on continuous school improvement? 

Safe, Clean, and Orderly Environment: The school has existing policies and regulations            
and uses its resources to ensure a safe, clean, and orderly place that nurtures learning, including                
internet safety and Uniform Complaint Procedures. 

High Expectations/Concern for Students: The school culture demonstrates caring,         
concern, and high expectations for students in an environment that honors individual differences,             
social emotional needs, and is conducive to learning. 

Atmosphere of Trust, Respect and Professionalism: The entire school has an atmosphere            
of trust, respect, and professionalism. 

Mesa Verde demonstrates a caring care and concern for their students. It ensures that the               
campus is clean and orderly. Students feel a sense of community and have programs and clubs                
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that reflect their interest. MV offers clubs to support the social development of its diverse               
populations. Clubs such as the, Black Student Union, Rainbow Club, Brown Issues, Baking             
supports the diverse interests of the students. Per student interviews classes such as Dance and               
Drama are areas and spaces where students feel a sense of community at the school. Most                
students identified a teacher on staff they felt comfortable talking to. Students also expressed that               
they valued and appreciated the size of the school. 

Mesa Verde High School has a care team that meets regularly to discuss students social               
and emotional needs. Teachers have a clear protocol to refer students for counselling and or for                
others concerns. The care team case manages students and makes the necessary            
recommendations to support students’ needs.  

The classified staff expressed a sense of community between the administration and the             
staff. They identified an appreciation for the open-door policy the admin has for staff and               
students. In general staff felt a unified sense of common care and concern for the students.  

Mesa Verde High School has implemented a Safety Plan that addresses procedures for             
school emergencies, threats and disasters. It was written and developed in cooperation with the              
District, the School Safety Committee and the Citrus Heights Police Department.  

The District has Internet use policies and restrictions in place on every District owned              
device and any internet traffic that crosses the District Wide Area Network or Local Area               
Network.  

The school has an intervention team comprised of a Social Worker, an intervention             
specialist, the counselors, the VPs and the Principal to help support student behavior issues.              
Based on teacher and student interviews, the majority of students and parents in the Mesa Verde                
community feel that the school is a safe place for learning. The school also has an Intervention                 
and Community Outreach Coordinator who meets with students who are referred with the             
student Concern Form. She participates in community events and builds relationships with            
students to support students’ emotional and social health while also providing internal referrals             
to counselors, social workers, and administration. 
 
E3. Personal and Academic Student Support Criterion 
To what extent do all students receive appropriate academic support and multi-tiered            
intervention to help ensure student learning, college and career readiness and success? 
To what extent do students with special talents and/or needs have access to a system of                
personal support services, activities, and opportunities at the school and community? 

Equitable Academic Support: Through the use of equitable support all students have            
access to a challenging, relevant, and coherent curriculum. 

Multi-Tiered Support Strategies for Students: School leadership develop and implement          
strategies and personalized multi-tiered support approaches to learning and alternative          
instructional options. 
 
Multi-Tiered Systems of Support and Impact on Student Learning and Well-Being: The            
school leadership and staff ensure that the multi-tiered support system impacts student success             
and achievement. 

Co-Curricular Activities: The school ensures that there is a high level of student             
involvement in curricular and co-curricular activities that link to schoolwide learner outcomes,            
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academic standards, and college- and career-readiness standards. 
Mesa Verde High School has some systems in place that ensure students have the              

opportunity to succeed in their academic path. Mesa Verde implemented a Flex schedule which              
is offered 4 days a week and is intended to be a support period for students who need extra time                    
in classes or support to make up work. The Flex period is used by teachers on campus in                  
different capacities, some teachers use the time to conduct small group reviews, tutoring and give               
time to students to have study groups. Some AP teachers use the Flex period to conduct test prep                  
reviews and to extend learning.  

One-way Mesa Verde is supporting students is through the APEX Program. APEX is an              
online program, offered to Mesa Verde students to support those in need to earn lost credits.                
Online classes are offered to students to make up classes or to complete prerequisites for higher                
level classes. This multi-tiered support program offers alternate methods of credit completion            
and has had a 60% completion rate in the past two years. 

PTC, SST and IEP meetings – Mesa has a large Special Ed program and serves students                
with various forms of special needs ranging from extra support through 504 plans to those in the                 
Independent Living Skills program. The SPED team meets weekly to support students in their              
caseload. Mesa Verde has a strong AVID program. 100 percent of the students in the Avid                
program qualify for 4-year Universities.  

Mesa Verde offers student social activities, including many student-run clubs and sports.            
The clubs at MV vary to include interests such as entertainment, enrichment, academic honor              
roll, community service and volunteering service. Many of these clubs meet during lunchtime to              
provide opportunities for students who may not otherwise be able to participate. 

The Business Academy students gain proficiency and understanding of the business,           
finance, marketing, fashion and e-commerce worlds. The core academic offerings and business            
courses prepare students for college and career opportunities. The academy supports high            
expectations for students and gives students personalized instruction as well as career planning.  
Student Government (ASB Leadership) hosts student related activities and represents the           
interests of the Associated Student Body at Mesa Verde High School. Students who have 2.0               
grade point average and are elected act as a leader on campus and at school sponsored events.  

Mesa Verde offers a variety of performing arts classes, each with multiple levels,             
encourages high participation rates. Along with these curricular courses are even higher level             
co-curricular extensions. The Dance Team performs at various pep rallies, competitions, and            
sporting events throughout the year.  

The Drama Club offers theatre students a chance to extend their career skills in acting,               
stage managing, directing, playwriting, and leadership through various performances during the           
year. Mesa Verde’s theater department also puts on auditioned shows throughout the year.  
In addition to the various Band and Chorus classes offered at Mesa Verde, there are co-curricular                
opportunities for music students. Art student works are periodically exhibited in art shows in the               
campus MVHS Art Gallery.  

AVID, which stands for Advancement Via Individual Determination, is a college           
readiness program offered at Mesa Verde Highschool. It is designed to help students develop the               
skills they need to be successful in college. The program places emphasis on growing writing,               
critical thinking, teamwork, organization and reading skills. 180+ students are involved in AVID.             
Since 2011, 100% of our AVID graduates have been accepted into 4-year colleges/universities.  

There is wide-ranging practice of Common Core Standards in both the English Language             
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Arts (ELA) and Literacy in History/Social Studies, Science, and Technical Subjects (HST) for             
students enrolled in academic yearbook classes.  

French Club offers students interested in French language and culture an opportunity to             
meet with others who share that interest. This club meets on campus and has between 10 and 20                  
members annually and is open to all students.  

Brown Issues is a youth-centered leadership-based organization devoted to the          
advancement of our underserved Brown communities. We encourage these values through three            
fundamental pillars: Education, Patriarchy and Ending Genocidal Practices. Brown Issues at           
Mesa Verde - Vision geared towards Latinx students with a focus on building student voice.               
Students and their advisor attend a Yearly Policy Bootcamp (To equip students with knowledge              
of California’s policy making process so they may be empowered to effect positive change              
today) and Statewide Youth Conference at the State Capital. This on campus organization has              
20+ members active and is open to all students with an interest. 
 
 

CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL         
AND ACADEMIC GROWTH 

Areas of strength for School Culture and Support for Student Personal and Academic             
Growth (if any): 

1. Classified and support staff feels a strong sense of community  
2. Students feel physically and emotionally safe  
3. The school is clean and well-lit environment  
4. Safety Plan  
5. Active Clubs and Sports reflect student populations diversity 

 
 
Key issues for School Culture and Support for Student Personal and Academic Growth (if              
any): 

1. Better communication needs to be developed with parents about programs and college            
and career planning.  

2. Students need clear instruction around digital citizenship and cyberbullying (clear          
consequences)  

3. Communication and support between the counseling department and students needs to be            
developed. Including and not limited to college and career planning and transcript review.  

4. A review of the safety plan needs to happen for staff and students. This should outline                
protocols and systems to follow. 
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Important evidence about student learning from the self-study and the visit that supports these              
strengths and key issues include the following: 

 Parent Portal Login information , College planning tools, A-G report card, College Visits Sign in, UCAN                
Roster, ELAC Meeting Minutes, Family Support Ambassador, School Community Intervention Assistant ,            
Community partnerships on the website, Community partnerships , Brown Issues Chapter, Rainbow            
Alliance Club, BSU/BVL, Student Concern Form, Intervention, Safety Plan, Student Safety Committee            
minutes, Suspension rates by offense, internet use policy, safety plan, education and intervention             
training, and programs, Healthy kids survey, input from custodial staff and SRO, Teen Intervene,              
Restorative Conferences by all Counseling, Counseling Presentations to all students explaining           
counselors role in conflict mediation 

 

Chapter IV: Synthesis of Schoolwide Strengths and Growth Areas for Continuous           
Improvement  
Synthesize school wide areas of strengths and list numerically. Be sure that these can be               
documented by other sections of the report. 
Schoolwide Areas of Strength (list numerically) 

1. School-wide passion for students and their learning. 
2. Mesa Verde is in the early stages of Professional Learning Community (PLC) 

development which can lead to increased collaborative conversations and academic 
growth for all students.  

3. Strong student success in Career Technical Education (CTE) Pathways and their 
community partnerships, including Drama and Dance, Public Safety, Business Academy, 
and Workability.  

4. Use of time during FLEX to support individual student intervention and class-specific 
remediation and general student support. 

5. Clear articulation of expectations and goals through highly successful programs such as 
AVID and the Business Academy.  

6. Quality and well-maintained school plan with ample resources and equipment in the 
classrooms. 

7. The size of the school enhances relationship building.   
 
Schoolwide Growth Areas for Continuous Improvement  
(list numerically; include who, what, why, and the impact on student learning) 
The visiting committee concurs with the school’s identified growth areas for continuous 
improvement that are outlined in the schoolwide action plan. These are summarized below: 

1. The leadership and teachers need to work more collaboratively to follow curriculum            
pacing guides, scope and sequence, and assessments, along with unpacking the academic            
standards more closely to assure continuous student academic improvement. 

2. Need for increased formalization and structure of targeted intervention/remediation to          
support struggling students allowing them full access to the curriculum which may            
include some restructuring and reorganization of FLEX time. 

3. Need for increased support for students to access curriculum and counseling who are not              
involved in AVID or the Business Academy. 

4. Improved and more efficient communication can be established through the counseling           
department with students and parents about programs and college and career planning.  
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5. Provide a continuous review of the safety plan for staff and students outlining protocols              
and systems. 

6. Mesa Verde should work to establish a more systematic and consistent approach to             
discipline and school-wide student behavioral protocols, which can include restorative          
justice training or its equivalent, for all stakeholders involved.  

7. Increased vertical articulation between departments as well as with the feeder schools            
will support student success. 

 
 

In addition, the visiting committee has identified additional growth areas that need to be              
addressed: 

(Note: Show the relationship to what the school has already identified, if possible.) 
 

Chapter V:  Ongoing School Improvement (1–2 pages)  
 
Mesa Verde High School has created a Single Plan for Student Achievement (SPSA) that is in                
direct correlation with their LCAP, district goals, and WASC goals. The SPSA outlines the              
goals, and tactics that will be used to address their goals, the parties responsible. In some goals                 
there is the presence of timelines for working on the goals, and quarterly checkpoints to monitor                
progress through data collection. However, there is a need to provide additional details in terms               
of when actions will be monitored and how findings from these discussions would be              
communicated. The SPSA goals include: 

1. Mesa Verde students will achieve substantial academic gains in Mathematics 
2. Mesa Verde students will continue to increase achievement gains in English           

Language Arts and Literacy 
3. Mesa Verde will systematize an intentional culture of care, intervention, and           

support for all students 
4. Mesa Verde will expand technology and promote innovation in order to provide            

student access to personalized learning and prepare for college and career           
readiness 

5. Mesa Verde will develop systemic protocols and strengthen the use of the data             
cycle to improve academic achievement 

 
It is the belief of the visiting team that the staff and administration will continue to work                 

collaboratively in order to accomplish the goals identified in their Single Plan for Student              
Achievement. There is some congruence between the findings of the visiting team and the              
school’s self-study findings. As the action plan is currently written, there is a need to refine                
goals and monitor the progress towards those goals during each school year. The action plan will                
need to be refined as data is analyzed to include new accountability and timelines for measuring                
goals and monitoring the accomplishments of the school. Additionally, the school’s leadership            
should communicate the goals and findings with staff regularly to drive the improvement of the               
overall school program. 
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